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TRIENNIAL PSYCHO-EDUCATIONAL EVALUATION  

Date of Report: (10/28/2021)   

CONFIDENTIAL 

  

  

Name: Sam Oneal      Date of Birth: 08/01/13 

Teacher: Mr. Lee      Grade: 2 

Attends: Any School      Age 8 y  2 m 

Parent: Tatum Oneal 

Examiners: Stephen Strange, Ph.D. 

Date of Report: 10/28/2021 

 

REASON FOR REFERRAL 

This assessment of Sam Oneal was initiated as part of his triennial evaluation to determine if he 

continues to meet Special Education eligibility under Emotional Disturbance and to determine if 

there is some other Specific Learning Disability (SLD) or Other Health Impairment (OHI). 

 

EVALUATION METHODS/TESTS/PROCEDURES USED 

o Review of cumulative file and confidential records 

o Interviews with mother, teacher, school therapist and Sam 

o Formal and informal observations 

o Comprehensive Test of Phonological Processing- Second Edition (CTOPP-2) 

selected subtests 

o Neuropsychological Assessment- Second Edition (NEPSY-II) selected subtest 

o Behavior Assessment System Children- Third Edition (BASC-3) Teacher School 

Therapist (parent attempted) 

o Multidimensional Anxiety Scale for Children Second Edition (MASC-2) Parent 

o Children’s Depression Inventory Second Edition (CDI-2) Parent, Teacher, Self 

o Woodcock-Johnson Oral Language Achievement, Fourth Edition (WJ-OL WJ-

ACH-4) administered by Intensive Intervention Special Day Class Teacher  

 

 

Evaluation procedures included the use of standardized measures, informal assessment, 

observation in a variety of settings, and interviews of the student, teacher(s) and 

parent(s)/guardian(s). All tests were administered by qualified personnel in accordance with the 

instructions provided by the test publishers, and are valid for the purpose used, except where 

noted. All areas of suspected disability were assessed. Except where otherwise noted, the results 

of this assessment are believed to be reliable and valid. [34 C.F.R. 300.532(e)] It is important to 

note that standardized tests used in the assessment may not be as precise or accurate as they would 

be in face-to-face, in person assessment without the use of PPE and social distancing, which are 

required during the time of the Covid-19 pandemic. This is because standardized administration 

procedures did not include the use of PPE and social distancing measures. This school 

psychologist understands these issues and will use the data in a way to maximize their accuracy 

and work to address any questionable circumstances. This may include adding more informal 
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measures to evaluate areas that are unclear, and ultimately it may include not being able to make 

as specific conclusions, decisions, or recommendations as would be possible in face-to-face, in-

person assessment services without the use of PPE and social distancing. This may vary by 

standardized test or subtests within a test, so specific issues of reliability and validity given PPE 

and social distancing, as well as any social emotional factors due to Covid-19 will be discussed 

in the areas where it is believed to have impacted and interpretation of the data needs to be 

addressed. 

 

NOTICE OF PROFESSIONAL USE 

This report is provided for the school, child, and parent/guardian.  All information included in 

the report is confidential. This report is not to be shared with any other individual or agency not 

directly involved with the child without the parent/guardian. 

 

Background 

 

Pertinent Health/Medical/Family Information: 
Prenatal care was obtained. There was no complications at birth. Sam was born with cystic 
fibrosis and currently has no symptoms and is not taking any medication for it. However when 
he was a toddler under a year old he had had 4 or 5 hospitalization lasting 2 to 4 or 5 days 
during first year. Mother was able to be with him. Family moved from CA to AZ before age 
of 2. 
 
All milestones at normal times. Started talking before he was a year old but hard to understand 
but 18 months it cleared up. Potty trained 27 months. Always been a ball of energy. No sitting 
still. 
 
Mother reports that “At right before the age of two, he would throw himself on the ground 
hard. He would be sitting on his bottom and throw his head back and at times would hit his 
head. But would get over it quick when he wouldn’t get what he wanted. Floor was carpeted, 
but did it once on a hard floor at grandfather’s he stopped. He also was winding down when 
he stopped getting attention for it.” 
 
Attended Tutor Time at age 3. Loved it, teacher was very loving and he responded well to that. 
At age 4 went preschool class and started fine, but lead teacher was promoted and assistant 
teacher was succeeded her. Family knew the new lead, and were friends with her and her 
children. But this is when behaviors began, throwing tantrums at school. Sam knew his 
alphabet during this time (not sounds). It was discovered that the teacher was harming Sam, 
digging her nails into him when he wouldn’t behave. They are not sure for how long this was 
taking place, but his behavior was like this for about 6 months while mom would have to look 
after him (she worked in the same location). Once this was discovered mother switched Sam 
to a sister school then he soon moved into public school. He was suspended twice in the first 
12 days. Mother requested assessment but district did not follow through. During this time he 
lost his reading skills. Mother went to outside agency to help her put assessment request in 
writing. District eventually did a 504 plan. Because of his behaviors and the school constantly 
calling mother, she missed worked, which cost her her job. Family became homeless had to 
move every 180 days. They lived in two different shelters at this time. Mother was seeking 
assistance from the outside agency but they said he had to be served for 12 months before they 
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would evaluate Sam. Eventually mother got a new counselor/support person and the outside 
agency pushed for the IEP. It was completed in 1st grade. Thing mother recall them talking 
about that didn’t make it onto the IEP document were, sensory processing disorder, PTSD, 
Anxiety, and a hard time with transitions. 
 
Mother still had to be called in and mother lost job and they became homeless again, and move 
back to CA. They lived with family member for a few months, but they lost their job. They 
moved to the Any Town shelter in (Dec 2019). Then when Covid hit they were in transitional 
housing (Motel 6). Since July 2020, to now their living situation has been stable and mother.  
 
Mother reports that they just came back from pediatrician on 10/26/21 and that he has 
diagnosed Sam with ADHD. Medication methylphenidate HCL ER 10 mg. He is also referring 
him for evaluation for possibly being on the Autism Spectrum. 
 
Mother has Dyslexia, phonics based, and uncle as well. Aunt, recently diagnosed bipolar. 
 

Sam passed hearing and vision with both near & far: 20/30-20/30. No dental or lice concerns at 

this time. No known allergies. 

 

Academic/Educational History: 

Attendance: 2021-2022 enrolled 52 present 41 2020-2021 enrolled 177 present 148 

 

Current Academic Progress from his teacher Mr. Lee 

Reading-  

Phonics- When given individual letters upper and lower case, Sam is able to correctly recite at 

least one sound with 85% accuracy as measured by teacher observations. Short term goal met. 

Sight Words- Sam is able to read words from the pre-prime and prime DOLCH sight word list 

with 30% accuracy as measured by teacher observations. Short term objective met. Sam has been 

gaining confidence with this reading. He practices his decodable reader with his mother nightly 

and is eager to show the teacher his progress the next day. Teacher says he has a hard time 

reading the board. 

 

 

Math- 

Number Sense- Sam is able to identify, order and recite numbers in a hundreds number chart(1-

100) with 70% accuracy as measured by teacher observations. Short term objective met. Sam is 

making progress in this area but has difficulty with recalling the name of tens beyond 

20(30,40,50,60 etc.) Teacher does notice number transposition when Sam recites(17 instead of 

71). Sam can recite his basic addition fact up to 10 but loses automaticity as the addon increases 

from 0(Focuses mainly on counting on strategy).  

 

Writing-  

Sam is able to construct a simple 5-6 word sentence with the aid of a word bank with 

approximately 60% accuracy as measured by teacher observations and/or work samples. Short 

term objective met. Sam does require the teacher to read unfamiliar words to construct his 

sentences. Accuracy increases significantly when Sam is asked to re-read his sentences to make 

corrections. 
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Parent Input-  

Mom shared that she suspects that Sam may have dyslexia. He will switch the sight words on 

and no. Sam sees his numbers and letters in reverse. When he asks for help, mom will prompt 

him through the work but won't do it for him. When writing, Sam may be reluctant to show his 

work in front of classmates. He is continuing to work on word spacing. The school psychologist 

shared that letter flipping may be due to answering too quickly. The team will assess this Fall. 

 

 

Observation: 

The observation began in Mr. Lee’s classroom at 8:38am on 9/2/21 and last for 17 minutes.  The 

class was watching a live presentation on the promethean board about the school houses. Sam 

was seated at his desk looking at the screen with is head down on the desk. After a couple of 

minutes Sam stood up and walked to a bookcase in near his desk, where Mr. Lee was standing. 

Mr. Lee encouraged him to go back to his desk. Sam instead walked to a door that connects to 

another classroom and attempted to open it. A paraprofessional prevented this and Sam sat near 

the door, in front of a cage where a class rabbit was housed. He tried to stick his fingers in the 

cage and paraprofessional said something to him. Sam continued to sit in front of the cage 

occasionally looking at the rabbit and sticking his fingers in the cage to touch the rabbit. The 

paraprofessional stood near Sam but did not engage him. Mr. Lee came over to check on how he 

was doing. Sam said he was “ok,” and Mr. Lee left the room through the connecting door. Sam 

continued to look at the rabbit and touch it occasionally. Mr. Lee returned shortly before the 

presentation ended. When the presentation ended Mr. Lee explained that the class would be 

going to meet with their new school houses. Mr. Lee let each student know which house they 

were in and told Sam to follow a paraprofessional to meet with his house. Observation ended 

with Sam standing up to outside with the paraprofessional 

 

8:55  

Sam was observed during a meeting with his assigned house. The observation began at 8:55 am 

and lasted 25 minutes. Sam walked with another boy from his class to the meeting as the 

paraprofessional instructed them where to go following behind them. As they came to the 

meeting place Sam sat as instructed. Sam then stood saying he wanted to be in the sun. Sam 

picked sticks up off the ground and threw them at the ground in front of him as the adult leader 

of the house began to speak and introduce another teacher that were also part of the house. The 

paraprofessional encouraged her, including Sam to move to a location where they had a better 

view of the meeting. Sam followed. The leader of the group asked them to do an arm movement 

that mimicked eagles flying. Sam walked in a circle with his arms spread. He then dropped a 

stick he had been holding and kicked it in the grass and stood watching others continue the 

movement. The group leader asked the students to stop and sit, Sam sat briefly before standing 

again, the rest of the students in his group were also standing. He walked in circles then stopped 

and stood for a second before he started to run toward the grass. The paraprofessional asked him 

to stop and come back. Sam stopped running but did not come back until a peer encouraged him 

to come stand by her. Sam then walked back. One of Sam’s peers had some green wire ties and 

gave some to Sam as the house leader continued to talk. Sam played with the ties, twisting them 

and wrapping them around his fingers. The paraprofessional asked Sam and his peer to put the 

ties away. Sam gave some of the ties back to his peer but kept two. Sam and his peer walked to 
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the edge of the grass, and they continued to play with the ties. Sam tossed one tie in the grass and 

the pretended the one he was holding was a sword using it in a playful fashion with his peer. 

Sam’s mask broke and he threw it on the ground. The paraprofessional asked to pick up. Sam 

ignored this. Sam participated in the group activity where the group was to run to the fence 

flapping their arms like a bird. Sam ran quickly and was one of the first students to return to the 

blacktop. Sam stood near his classmate, talking to him as the group leader was dismissing them. 

The paraprofessional asked Sam again to pick up his mask and throw it away. Sam did not 

respond. The paraprofessional asked to more times before Sam complied. He picked it up and 

threw it away as they returned to class.  

 

The observation began in Mr. Lee’s class at 9:20 am. Sam was seated at his desk and a 

paraprofessional came over to ask Sam where his mask was. Sam said it was broken. Mr. Lee 

was letting the class know the activity they would be doing the alphabet song and working on 

phonics word families. Sam said, “Bro, I'm dead right now.” The paraprofessional asked Sam to 

go sit at the table back table, where Mr. Lee and his classmates were waiting. Sam asked, 

“Why?”. The paraprofessional said, “Thank you for following directions. You can earn a sticker 

of you don't elope or try to elope for 10 minutes.” Sam went to the table and sat for a second 

before falling out of the chair and sitting on the ground. A paraprofessional came over to put the 

chair upright. Sam got up and walked to the door. Two paraprofessionals followed him and 

encouraged him to go sit. Sam stood near the door not moving. The paraprofessional discussed 

how Sam could earn Pokémon cards based on his behavior chart. Sam walked back to the table 

and a paraprofessional handed him a mask. Sam attempted to put the mask on, and it snapped. 

He became angry, threw it away, and walked out of the class. Two paraprofessionals followed 

him. Sam walked toward the library stopping to pull on or bang on a few portable classroom 

doors. Sam ran behind the portables where the staff parking lot was as the paraprofessionals 

followed asking him to come talk to them and reminding him of his behavior chart. Sam picked 

up some big branches near a garden area behind his classroom and then dropped them. Sam 

attempted to climb a fence that was a barrier to the playground area. A paraprofessional was near 

hi and asked him to come down. Sam continued to climb. Another paraprofessional radioed 

someone to come the other side of the fence. Sam then stopped climbing dropped down from the 

fence. The paraprofessionals increased proximity to Sam, and he ran around them. He picked up 

a piece of wood that looked like an old fence board. The paraprofessional asked him to put this 

down because he could get a splinter. Sam dropped it and picked up a broken branch, using it to 

bang on a pipe that was protruding from the ground. The paraprofessionals asked him to stop, but 

he continued to bang on the pipe, dropping only after he appeared to hurt himself. The 

paraprofessional attempted to get closer to him and asked him if he was ok. Sam walked away 

quickly from her. The paraprofessional indicated she was just trying to ensure he was okay. Sam 

found another branch that was longer and walked with it to a tree. A paraprofessional asked him 

if he knew about the tree he was standing by and had ever tasted the fruit. Sam stood without 

responding. The paraprofessional explained how it was a pomegranate tree and the fruit looked 

weird but was good. Another paraprofessional asked him to put it down because of splinters. 

Sam walked away from the pomegranate tree to a lemon tree right behind his class. Sam swung 

the branch and hit the tree, then he swung at a lemon that was in the tree. The paraprofessional 

asked him to stop indicating this was dangerous. Sam continued to swing at the tree and knocked 

a lemon to the ground. The paraprofessionals were close but a safe distance away from Sam as 

he stood on a picnic table bench and swung trying to get another lemon. The paraprofessional 
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asked him to come down and put the wood down. Sam swung again and almost fell. The para 

attempted to help him. Sam ran to the next picnic table and jumped on the table part with the 

stick in his hand. The paraprofessional asked him to stop. Sam put his stick through the hole in 

the table meant for an umbrella. The paraprofessional took his arm at this point, and he jumped 

down. The paraprofessional asked him if he were going to stop. Sam said no. The 

paraprofessional said then I am going to have to place you in a hold. The paraprofessional placed 

Sam in a seated hold. She sat on the bench with him sitting in front of her as she held his arms 

and with her hands and his legs with her feet. Sam did not struggle very much just scratched 

lightly at the paraprofessional’s hand. The paraprofessional asked him if he was going to stop 

and go into the classroom. Sam said no. The paraprofessional told him she would continue to 

hold him. The paraprofessional asked him why he was behaving this way. Sam said, “I like 

charter better than here.” The paraprofessional asked Why. Sam said, “They have more things, 

like games.” Sam said, “I don't like ELA. I'm trying to get my game back.” The paraprofessional 

said you can go back in class and try to get a yellow. So, you can earn you cookies. Sam 

discussed the colors and the possibility of still earning a yellow, then agreed to go back to class. 

The paraprofessional released Sam and he walked back into class through the back door.   

 

9:38.  

Sam walked over to the ELA table where the group was playing a card game, their reward for 

joining the finishing ELA. Sam said, “Can I join?” Mr. Lee explained this would not be fair to 

the students that completed the task. One of Sam’s peers offered to allow Sam to take over his 

hand. Mr. Lee said no that would not be fair, and Sam could play next time. Sam left the 

classroom, running toward the blacktop. He was followed by two paraprofessionals. He stayed 

on the blacktop walking around in circles, then he picked something up and gestured as if he was 

going to throw it at a paraprofessional. The paraprofessional asked, “Are you trying to hurt me?” 

Sam dropped the item and ran towards the classroom, banging on the back doors of some of 

them. He ran to an electrical panel and tried to open it, running away when a paraprofessional 

got close asking him to not mess with this. Sam picked up a chair that was stacked outside. The 

paraprofessional explained if he threw this his mom was going to be called and he would be 

going home. As the paraprofessional approached him, they took the chair away. Sam ran to the 

playground area where his class recess was taking place. He walked over to play with the 

tetherball then went with two classmates who were sitting on to the vault bar and climbed on it 

talking to them. 

 

0945 at play.  

Sam was on the vault bar with friends trying to see who had better balance. Sam said “Mr. Lee 

come join the contest.” Mr. Lee was speaking with the paraprofessionals and did not respond to 

Sam’s request. Sam continued to play with his friends on the bar. His friend dropped some 

Pokémon cards and Sam picked them up and ran off with them playfully. He stopped and gave it 

back to his friend. The looked at the cards together before returning to the game on the bar. Sam 

sat on the ground and piled bark in his lap, then got back on the bar. A girl came over and 

climbed on the bar. Sam yelled, “You’re not allowed on here.” The girl ignored him, and Sam 

continued to play on the bar with his friends as the girl played at the other end of the bar. The 

bell rang and Sam and his friend remained on the bar as the rest of the kids left the playground 

area. Sam went to the play structure and played on the monkey bars with his peers. The 
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paraprofessional said two more minutes. Sam walked with the group back to the classroom. 

Observation ended at 10:05am 

 

Classroom observation began at 10:06 am.  

Sam stood on his number quietly waiting to be called. Sam grabbed a snack when called and 

went back to his desk to eat his snack. Mr. Lee asked the class what the last thing they 

remembered from the reading of The Wizard of Oz. Mr. Lee asked Sam if he knew what 

happened to a character in the book. Sam said he didn’t remember. Mr. Lee said he forgot he was 

not there for that part. As Mr. Lee continued, Sam raised his hand. Mr. Lee called on Sam and he 

described a scene where the witch lost her glasses. Mr. Lee agreed that this was a scene and 

expanded on it. Mr. Lee began reading and checking for understanding periodically. Sam sat in 

his chair eating and raised his hand on the first check. Sam allowed his peer to go first when Mr. 

Lee called him. Sam finished his snack and threw away his trash. Sam said to a paraprofessional 

who was in the snack bin, “you're not supposed to be in there.” He said this again. The 

paraprofessional explained Mr. Lee said she could have a snack. Sam returned to his desk and 

pulled out a notebook and a pencil and began writing, as Mr. Lee continued to read.  Mr. Lee 

asked a question about the story. Sam raised his hand and provided an answer. Sam then showed 

Mr. Lee his writing. Mr. Lee said. I like your writing. Mr. Lee continued to read, and Sam wrote 

in his notebook. Mr. Lee finished the chapter and reminded the class to put on their masks when 

the finished eating. A paraprofessional put a mask on Sam desk. Sam put on his jacket before 

putting on his mask. Sam put his notebook away and then said out loudly, “I'm bored.” The 

paraprofessional said something to him quietly then went to get him a yoga ball chair. Sam went 

to the whiteboard and picked up an eraser. Mr. Lee came over and told him it was not time for 

that and reminded him who could use the whiteboard. Mr. Lee then continued to read. Sam went 

back to his desk and sat in the yoga chair. The paraprofessional came to give Sam a sticker 

explaining it was for not eloping for ten minutes. Sam spoke quietly with the paraprofessional 

about not getting more stickers. The paraprofessional explained the time frame, what he needed 

to do to earn the stickers limited, and tried to encourage him. Sam put his head down on the desk. 

At the end of reading the paraprofessional gave him another sticker. Mr. Lee discussed it was 

time to go to music. Sam said he does not want to go. The paraprofessional explained he could 

earn 3 stickers during the time he was in music. Mr. Lee asked the class to be in position one, 

Sam did not move. Mr. Lee asked Sam, “Are you going to join us?” Sam did not respond. Mr. 

Lee asked the class to be in position two. After a second. Sam stood by his desk (position two). 

Sam walked to the white board near Mr. Lee. Mr. Lee let the class know they were going to 

music. Sam said he was not going. Mr. Lee allowed the rest of the class to music. Mr. Lee asked 

Sam if he could walk with him and sit by him in music. Sam said, “no I'm not going,” and 

walked out of the classroom through the connecting door and into the garden area. He walked 

back in his classroom after less than a minute. He went to crate that held papers and picked it up 

and looked as if he were going to dump it. Mr. Lee said, “Please don't. This is my class and that 

would make me sad.” Mr. Lee asked how he would like it if someone came into his room and did 

something like that. Sam set the crate down on the TV stand. He climbed on a desk using his 

knees and then stood on desk. Mr. Lee grabbed him off the desk and put him on the floor. Sam 

went to a desk chair laid across on his belly and began spinning around. The school counselor 

came in to speak with Sam. She asked him about a contract they had. Sam responded, “Cotton 

candy.” The counselor encouraged him to stop spinning and talk with her. Sam stopped spinning 
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and spoke with her about their contract. The school counselor asked Sam if he wanted to have a 

session right now. Sam agreed and went with her to her room. 

 Observation ended at 10:43am.  

 

ASSESSMENT RESULTS AND CLINICAL INTERPRETATION OF FINDINGS 

 

Throughout the report standardized test scores for academics and cognitive ability and 

processing scores are provided followed by discussion of how a student’s performance is best 

interpreted. The qualitative descriptors used to label these standardized scores are not consistent 

across test makers. Some tests have wider or narrower ranges, different labels, or the same label 

but for a much different area. This often makes for confusing interpretations. Therefore, for the 

sake of statistical consistency and logical interpretation, we will be using the following 

descriptors unless otherwise noted for specific test(s). The following chart provides descriptive 

ratings for Standard Scores (mean of 100 and standard deviation of 15), T-scores (mean of 50 

and standard deviation of 10) and Scaled Scores (mean of 10 standard deviation of 3) for 

normally distributed norm-referenced tests: 

 

 

Descriptive 

Rating 

Standard 

Score 

T Score Scaled 

Score 

Percentile 

Rank 

Very Superior >130 >70 >16 ≥98 

Superior 121-130 64-70 15-16 92-98 

High Average 111-120 58-63 13-14 76-91 

Average 90-110 43-57 8-12 25-75 

Low Average 80-89 37-42 6-7 9-24 

Low 70-79 30-38 4-5 2-8 

Very Low <70 <30 <4 ≤2 

 
BACKGROUND  

 

 

 

 

 

  

Standard Scores 

T-Scores 

Scaled Scores 
30             37   40    43             50           57     60    63            70 

 4              6      7      8              10           12     13    14            16 

               2%              9%   16%   25%            50%            75%  84%   91%            98% 

Very Low|     Low      |  Low Avg  |             Average           |  High Avg  |  Superior  | Very Sup 
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ASSESSMENT RESULTS AND CLINICAL INTERPRETATION OF FINDINGS 

 

All assessment instruments were administered in a quiet setting and without distractions. As 

mentioned above, all tests were conducted in conformance with the instructions provided by the 

publishers, to the extent possible due to Covid-19 restrictions and the need to use PPE and Social 

Distancing required by the district and county health directives.  All materials were selected and 

administered so as not to be racially, culturally or sexually discriminatory.  While it may 

generally be assumed that this assessment battery should be regarded as a best estimate of 

performance under the circumstances, it is unclear given Covid-19 restrictions and the need to 

use PPE and Social Distancing required by the district and county health directives, that it is 

extremely unlikely that these factors alongside potential social emotional concerns due to more 

than 16 months of drastically restricted ability to socialize outside of immediate family will 

enhance performance. If necessary, any concerns regarding reliability issues will be dealt with 

within subtests and implication regarding validity and interpretability of the overall test score(s) 

will be addressed within the section it applies. It is important to note that this is a snapshot in 

time of his academic knowledge and cognitive abilities. That is why the Confidence Interval, is 

more valuable than any single score reported, and more likely to better accurately capture Sam’s 

ability to do the various academic tasks compared to his age level peers. 

 

Academic Achievement Results 

 

Woodcock Johnson Tests of Academic Achievement, Fourth Edition, (WJ-IV Ach) Grade-

based Norms 

 

The WJ-IV Ach, have been standardized for assessing student achievement levels. It was 

administered by Ken Lee, Special Day Class Teacher. In general, it may be assumed that this 

assessment battery should be regarded as a best estimate of performance under the 

circumstances. It is important to note that this is a snapshot in time of his academic knowledge. 

That is why the Confidence Interval is more valuable than any single score reported, and more 

likely to better accurately represent Sam’s ability to do the various academic tasks compared to 

his age level peers. 

 

Oral Expression Cluster Score is derived from the following subtests:  
 

 

Standard Score 

(C.I. 68%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Oral Expression 87 (83-92) Low Average 

To Average 

19 

Picture Vocabulary 85 (75-91) Low to 

Average 

16 

Sentence Repetition 83 (79-87) Low to 

Low Average 

13 
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Picture Vocabulary measures the student’s skill in naming pictures from familiar to less 

familiar. Sentence Repetition measures the student’s skill in recalling sentences of increasing 

length and complexity. 

 

 

Listening Comprehension Cluster Score is derived from the following subtests:  
 

 

Standard Score 

(C.I. 68%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Listening Comprehension 83 (79-87) Low to 

Low Average 

13 

Oral Comprehension 85 (79-91) Low Average 

To Average 

16 

Understanding Direction 85 (80-89) Low Average 16 

Oral Comprehension measures the student’s ability to comprehend a recorded passage and 

supply the missing word using syntactic and semantic cues. This oral cloze procedure requires 

the use of listening, reasoning, and vocabulary abilities. Understanding Direction measures the 

student’s skill in listening ability and language development. Requires listening to instructions 

and then pointing to objects in pictures. 

 

 

Basic Reading Skills Cluster Score is derived from the following subtests: 
 

 

Standard Score 

(C.I. 68%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Basic Reading Skills 68 (65-70) Very Low 

To Low 

2 

Word Attack 77 (71-82) Low to 

Low Average 

6 

Letter-Word Identification 61 (58-64) Very Low 0.5 

Word Attack Test measures the student’s skill in applying phonic and structural analysis skills 

to the pronunciation of nonsense words (not actual words in the English language). Letter-Word 

identification Test Measures the student’s word identification skills in isolated words that 

progress in difficulty. 
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Reading Comprehension Cluster Score is derived from the following subtests: 
 

 

Standard Score 

(C.I. 68%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Reading Comprehension 62 (57-66) Very Low 1 

Reading Recall 61 (51-70) Very Low 

To Low 

0.5 

Passage Comprehension 65 (61-69) Very Low 1 

The Passage Comprehension Test measures comprehension in the context of a reading 

passage.  The student reads a short passage and then has to identify a missing key word that 

would be appropriate in the context of the passage. Reading Recall Test measures the student’s 

reading comprehension and meaningful memory abilities. The student reads a short story silently 

and retells as much of the story as they can recall. 

 

 

Reading Fluency Cluster Score is derived from the following subtests: 
 

 

Standard Score 

(C.I. 68%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Reading Fluency 60 (55-65) Very Low 0.4 

Oral Reading 57 (64-72) Very Low 

To Low 

0.1 

Sentence Reading Fluency 55 (40-69) Very Low 0.1 

Oral reading Test measures a student’s ability of story reading accuracy and prosody. The 

student reads aloud sentences that gradually increase in difficulty. Sentence Reading Fluency 

Test measures the student’s reading rate. The student reads simple sentences and decides if the 

statement is true or false, and then circles yes or no. This tests a 3-minute time limit. 
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Math Calculation Skills Cluster Score is derived from the following subtests: 
 

 

Standard Score 

(C.I. 68%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Math Calculation Skills 81 (77-85) Low to 

Low Average 

10 

Calculation 81 (77-85) Low to 

Low Average 

10 

Math Facts Fluency 84 (78-90) Low to Average 14 

Calculations Test measures the student’s skill in performing mathematical calculations.  Test 

items include operations on whole numbers, decimals, fractions, as well as some basic algebra, 

trigonometry, and calculus problems.  Use of a calculator was prohibited. Math Facts Fluency 

Test measures a student’s ability to solve simple addition, subtraction, and, multiplication facts 

quickly. This test has a 3-minute time limit.  

 

 

Math Problem Solving Cluster Score is derived from the following subtests: 
 

 

Standard Score 

(C.I. 68%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Math Problem Solving 77 (73-82) Low to 

Low Average 

6 

Applied Problems 74 (69-79) Very Low 

To Low 

4 

Number Matrices 84 (78-90) Low to 

Average 

14 

Applied Problems Test measures the student’s skill in analyzing and solving practical story 

problems in mathematics.  In order to solve the problems, the student must recognize the 

procedure to be followed and then perform the calculations.  Since many of the problems include 

extraneous information, the student must decide not only the appropriate mathematical 

operations to use, but also which data to include in the calculation.  Use of a calculator is 

prohibited. Number Matrices Test measures a student’s math reasoning. A matrix is presented 

and the student must identify the missing number. 
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Written Expression Cluster Score is derived from the following subtests: 
 

 

Standard Score 

(C.I. 68%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Written Expression 65 (58-73) Very Low 

To Low 

1 

Writing Samples 80 (75-85) Low to 

Low Average 

9 

Sentence Writing Fluency 55 (40-69) Very Low 0.1 

Writing Samples Test measures the student’s skill in writing sentences, given specific prompts, 

which are evaluated for quality of expression and clarity.  Spelling is not a factor in scoring as 

long as the words are readable. Sentence Writing Fluency Test measures the student’s skill in 

formulating and writing simple sentences quickly. The student is given a picture and three words 

that must be used to form a sentence to describe the given picture. This test has a 5-minute time 

limit. 

 

Assessment Behavioral Observations by School Psychologist 

 

Sam met with this school psychologist on multiple occasion for testing at Any School 

Elementary in Any Town. Sam came readily into on the first 3 occasions to library and chatted 

on the way with examiner and appeared comfortable, even with PPE and social distancing. Sam 

is well known to the examiner and has seen me on multiple occasions visiting his class, and at 

times interacting with him and he participated in the past in a small group with this school 

psychologist. We took some time to talk about what has been going on. How life is different 

now, and having to stay indoors more. He does enjoy playing videos games and playing outside. 

He said he gets to do that more now. During testing, Sam was friendly, polite, and demonstrated 

a strong effort throughout the evaluation, until the fourth time we set out for testing. We had 

broken up the sessions so that when he was getting tired or wanted to go back to class he could. 

However, as the assessment process moved on, with other assessments (more academic type) he 

did not want to come to testing with this assessor. He also started not wanting to come to small 

group, which he typically enjoyed. It is unclear why he stopped coming for small group, possibly 

because of the association with assessment (same location). Therefore, some of the assessment is 

incomplete and data was collected in alternative manner. Again, as mentioned above, all tests 

were conducted in conformance with the instructions provided by the publishers, to the extent 

possible due to Covid-19 restrictions and the need to use PPE and Social Distancing required by 

the district and county health directives.  All materials were selected and administered so as not 

to be racially, culturally or sexually discriminatory.  While it may generally be assumed that this 

assessment battery should be regarded as a best estimate of performance under the 

circumstances, it is unclear given Covid-19 restrictions and the need to use PPE and Social 

Distancing required by the district and county health directives, that it is extremely unlikely that 

these factors alongside potential social emotional concerns due to more than 6 months of 
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drastically restricted ability to socialize outside of immediate family will enhance performance. 

Therefore, generally speaking the upper end of the reported confidence interval is most likely a 

better estimate. If necessary, any concerns regarding reliability issues will be dealt with within 

subtests and implication regarding validity and interpretability of the overall test score(s) will be 

addressed within the section it applies. It is important to note that this is a snapshot in time of his 

cognitive abilities. Current test scores appear to be an accurate appraisal of Sam’s present 

functioning level. The results of this assessment are considered valid. Due to the California 

Department of Education’s 1997 Memorandum on the Larry P. and Crawford case, no 

intelligence test from the banned lists were used and no overall measure of intelligence is 

reported. In addition single estimates of intelligence/cognitive ability do not provide much 

insight into Sam’s cognitive strengths and weaknesses, therefore the following section will 

explore his cognitive abilities through all 8 basic processing areas identified in CCR 3030(b)(10) 

to answer these questions and to see specifically if there is a pattern of strengths and weaknesses 

that may impact his educational performance. 

 

 

Cognitive Abilities and Processing Results 

 

Basic Psychological Processes: 

Cognitive Association is the process of acquiring information in memory, and the system for 

relating that information to previously learned information to develop patterns or logical groups. 

This is a foundational process that is required for more complex operations that take place in 

conceptualization. Included in Cognitive Association is the element of efficiency, i.e. how fluidly 

one can retrieve information from long term memory. Sam’s ability in this area is estimated to 

fall in the low range. This is true for orthographic processing, the quick retrieval/automaticity 

needed for reading letters and numbers (see CTOPP-2 results below). His difficulty with 

orthographic processing could be contributing to his poor reading and writing fluency. Overall 

this is an area of weakness and is not consistent with an Otherwise Normal Cognitive Ability 

Profile (ONCAP). Orthographic processing weakness and poor reading fluency are hallmarks of 

the second most common type of Dyslexia. 

Comprehensive Test of Phonological Processing Second Edition (CTOPP-2) 

SUBTESTS Broad 

Factor 

Narrow 

Factor 

Composite 

Area 

Scaled 

Score 

Percentile 

Rank 

Rapid Digit 

Naming 

Long Term 

Retrieval 

Naming 

Facility 

Rapid 

Symbolic 

Naming 

5 5 

Rapid Letter 

Naming 

Long Term 

Retrieval 

Naming 

Facility 

Rapid 

Symbolic 

Naming 

7 16 

Composite 

Area 

Broad 

Factor 

Narrow 

Factor 

Descriptive 

Rating 

Standard 

Score 

Percentile 

Rank 

Rapid Symbolic 

Naming 

Long Term 

Retrieval 

Naming 

Facility 

Low 76 5 
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WJ-IV Ach  

Standard Score 

(C.I. 68%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Sentence Reading Fluency 55 (40-69) Very Low 0.1 

Sentence Writing Fluency 55 (40-69) Very Low 0.1 

Math Facts Fluency 84 (78-90) Low to Average 14 

 

 

Cognitive Conceptualization is the process of using information in an increasingly more 

complex and fluid manner. This is often called, abstract thinking, fluid reasoning, or simply 

reasoning, the ability to solve novel problems; that is, problems that cannot be solved by relying 

on previous situations or solutions. This processing area allows a person to make generalization 

or inferences. It is comprised of Induction - the ability to observe a problem and understand the 

underlying rules or principles that will govern the outcome; being able to generalize from 

specific situations to others and to a lesser extent General Sequential Reasoning - the ability to 

reason logically using established premises and principles and Quantitative Reasoning – the 

ability to solve arithmetic type problems. Given Sam’s performance his Fluid Reasoning 

estimate is estimated to be in the average range (see NEPSY-2 Animal Sorting below). 

 

Conceptualization also includes Executive Functions (EFs) such as the ability to initiate, 

organize, plan, working memory and shift one’s mindset. These abilities are also a required 

component of Cognitive Conceptualization. However, where fluid reasoning has more to do with 

specific types of problem solving, EFs have to do with coordinating various processes to 

problem solve, hold in working memory, where to start, and when to give up and try a different 

approach. For Sam it appears that working memory is an area of strength (see Attention below, 

where sustained attention and EF are simultaneously required in Response Set as well as 

NEPSY-2 Comprehension of Instruction). Overall this is an area of strength and is consistent 

with an Otherwise Normal Cognitive Ability Profile (ONCAP), but EF behaviorally and 

emotionally is an area of significant weakness compromising that can compromise Cognitive 

Conceptualization but that has more to do with social emotional than as part of an SLD (see 

Social Emotional and Adaptive Skills below). 

NEPSY 2nd Edition  

SUBTEST Broad 

Factor 

Narrow 

Factor 

Sub 

Areas  

Descriptive 

Range 

Scaled 

Score 

Percentile 

Rank 

Animal 

Sorting 

Fluid 

Reasoning 

Induction 

 

Total 

Correct 

Scores 

Average 9  

   Total 

Errors 

High 

Average 

 >75 
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   Combined 

Score 

Average 10 50 

 

NEPSY 2 

SUBTESTS Broad 

Factor 

Sub Areas Scaled Score Percentile 

Rank 

Comprehension of 

Instruction 

Sustained 

Attention 

Total Score 10 50 

 

WJ-ACH-IV  

Standard Score 

(C.I. 68%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Math Calculation Skills 81 (77-85) Low to 

Low Average 

10 

Calculation 81 (77-85) Low to 

Low Average 

10 

Math Facts Fluency 84 (78-90) Low to Average 14 

Math Problem Solving 77 (73-82) Low to 

Low Average 

6 

Applied Problems 74 (69-79) Very Low 

To Low 

4 

Number Matrices 84 (78-90) Low to 

Average 

14 

 

 

Cognitive Expression - Language is the ability to apply the breadth and depth of acquired 

knowledge, including language, culture, adaptive and academic skills. It can be viewed as a 

product of what an individual has had the opportunity to learn and how one can communicate it 

to others. Where expression has to do with communicating what one knows (e.g. talking, writing, 

nonverbal actions), association has to do with how efficiently that information is stored and is 

retrievable. Sam’s overall ability in this area estimate is estimated to fall at least in the low 

average to average range. Overall this is an area of strength and is consistent with an Otherwise 

Normal Cognitive Ability Profile (ONCAP). This processing area is consistent Oral Language 

related achievement testing, but not his reading comprehension, which given his cognitive 

association and phonological processing is easy to understand.  
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NEPSY 2 

SUBTESTS Narrow Gc 

Factor 

Sub Areas Scaled 

Score 

Percentile 

Rank 

Comprehension 

of Instruction 

Listening 

Comprehension 

Total Score 10 50 

 

WJ-IV OL and ACH  

Standard Score 

(C.I. 68%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Oral Expression 87 (83-92) Low Average 

To Average 

19 

Picture Vocabulary 85 (75-91) Low to 

Average 

16 

Sentence Repetition 83 (79-87) Low to 

Low Average 

13 

Listening Comprehension 83 (79-87) Low to 

Low Average 

13 

Oral Comprehension 85 (79-91) Low Average 

To Average 

16 

Understanding Direction 85 (80-89) Low Average 16 

Reading Comprehension 62 (57-66) Very Low 1 

Reading Recall 61 (51-70) Very Low 

To Low 

0.5 

Passage Comprehension 65 (61-69) Very Low 1 

 

 

Visual Processing is the broad ability to perceive, process, and use visual spatial information. It 

includes being able to: Identify the key components of visual information; analyze similarities, 

differences, patterns (sequential) and categories, as well as storage and retrieval of visual 

information. A Narrow ability that falls under this ability is Visualization - the ability to perceive 

complex patterns and manipulate how they might look transformed, e.g., rotated, when the view 

is partially obscured, shrunk or enlarged. Sam did not begin any assessment in this area but based 

on past performance and other visual task he has been presented with. His visual processing is 

estimate to fall at least in the low average range. Overall this is an area of strength and is 

consistent with an Otherwise Normal Cognitive Ability Profile (ONCAP). This processing is 
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associated Mathematic related achievement testing. However, his performance on the math 

academic testing could be compromised due to his lack of participation during distance learning 

and not due to visual processing issues. 

 
 

 

Standard Score 

(C.I. 68%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Math Calculation Skills 81 (77-85) Low to 

Low Average 

10 

Calculation 81 (77-85) Low to 

Low Average 

10 

Math Facts Fluency 84 (78-90) Low to Average 14 

 

 

Auditory Processing (excluding phonological processing as it now has its own processing area) 

includes Auditory Memory Span-the ability to maintain information in primary memory and 

immediately reproduce it in the same sequence in which it was presented and Auditory Working 

Memory Capacity - the ability to focus one’s attention to perform relatively simple 

combinations, manipulations, transformation of information while avoiding distractions while 

simultaneously engaging in strategic, controlled searches for information in long term memory. 

Sam’s auditory memory span is estimated to be low average range. His auditory work memory is 

estimated to be in the average range (as mentioned above Auditory Comprehension also requires 

Auditory Working Memory). Therefore, overall this is an area of strength and is consistent with 

an Otherwise Normal Cognitive Ability Profile (ONCAP). If he is not recalling information it 

could be due to his emotional state or not attending to it. 

 

NEPSY 2 

SUBTESTS Broad 

Factor 

Sub Areas Scaled Score Percentile 

Rank 

Comprehension of 

Instruction 

Auditory 

Working 

Memory 

Total Score 10 50 

 

WJ-OL  

Standard Score 

(C.I. 68%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Sentence Repetition 83 (79-87) Low to 

Low Average 

13 
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Phonological includes Phonological Awareness – the ability to access the sound structure of 

language at the phoneme level (phonological units that are used in various words) and 

Phonological processing is fundamental to basic reading skills, the ability to decode and sound 

out words are directly related to this processing area, especially for unfamiliar words. For Sam, 

his Phonological Awareness is estimated to be in the low range. Sam’s, Basic Reading Skills fall 

more in the very low to low range and his Word Attack skills are more in the low to low average 

range. His poor Basic Reading Skills is most likely due to a combination of both his 

phonological weakness and his orthographic weakness. Overall this is an area of weakness and is 

not consistent with an Otherwise Normal Cognitive Ability Profile (ONCAP). 

 

Comprehensive Test of Phonological Processing Second Edition (CTOPP-2) 

SUBTESTS Composite Area Scaled Score Percentile 

Rank 

Elision  Phonological 

Awareness 

6 9 

Blending 

Words 

Phonological 

Awareness 

4 2 

Phoneme 

Isolation 

Phonological 

Awareness 

6 9 

Composite 

Area 

Descriptive 

Rating 

Standard 

Score 

Percentile 

Rank 

Phonological 

Awareness 

Low 71 3 

 
 

 

Standard Score 

(C.I. 68%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Basic Reading Skills 68 (65-70) Very Low 

To Low 

2 

Word Attack 77 (71-82) Low to 

Low Average 

6 

Letter-Word Identification 61 (58-64) Very Low 0.5 

 

 

Sensory-Motor Skills involve the transformation of information to motor production. 

Specifically, Sensory Motor Processing’s emphasis is on perceptual to motor, e.g. visual motor 

integration one’s ability to coordinate fine motor skills such as drawing or in written work. 

Sam’s Sensory Motor-Skill were not assessed due to his reluctance to return to the assessment. 

However, based on observation Sam sensory motor skills are not an area of strength and should 

be monitored and if deemed necessary an OT screening may be appropriate. Additional evidence 

suggests attention difficulty could be compromising his hand eye coordination as it requires 
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sustained attention and focus for fine motor hand movements as there is some observed difficulty 

with writing letters with proper letter formation and writing numbers.  Gross motor development 

appears age appropriate. Poor orthographic processing could also be playing a role. Writing 

samples appear to take him some additional time to complete. Additional observations- Sam has 

produced a very limited amount of work samples since we returned to in person learning. 

Logging into his Chromebook, Sam appears to be slightly frustrated even when presented with a 

preferred computer activity.  Mother reports Sam gets frustrated when presented with iRead. He 

can't type in for preferred things on his Nintendo Switch like looking up Sonic 

 

Written Expression Cluster Score and the two subtests it’s derived from: 
 

 

Standard Score 

(C.I. 68%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

 
 

Standard Score 

(C.I. 68%) 

 

 Descriptive 

 Range (C.I) 

 

Percentile 

Rank based 

On Standard 

Score 

Written Expression 65 (58-73) Very Low 

To Low 

1 

Writing Samples 80 (75-85) Low to 

Low Average 

9 

 

 

Attention is the process of being able to focus on a specific, given stimuli (object, task, 

instruction), sustaining that attention and redirecting attention (shifting focus) when it is required 

by the learning or function of the situation. The vast majority of individuals can attend when 

what they are attending to, is of high interest or emotionally engaging. Selected subtests of the 

NEPSY-2 try to make sustained attention tasks not very interesting but very basic/simple tasks to 

complete. Depending on the task, Sam’s performance is estimated to be within the Average 

range. Sam was able to control his impulse and not respond to distracting stimuli for the 

Auditory Attention section for the three and a half minutes of the subtest. In the more cognitively 

involved Response Set (sustained attention and EF) he about the same also falling in the average 

range. Even those with attention problems can sustain attention for brief periods of time, for 

preferred tasks or to please a preferred adult due to the emotional connection. It does take its toll 

and Sam was very fatigued after these subtests. After these subtests, Sam was not able to 

continue the assessment. Therefore, generally speaking this is an area of weakness for Sam in the 

school environment and is not consistent with ONCAP.  
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NEPSY 2 

SUBTESTS Broad 

Factor 

Sub Areas Scaled Score Percentile 

Rank 

Auditory 

Attention 

Sustained 

Attention 

Total 

Correct 

9 37 

  Commission 

Errors 

 51-75 

  Omission 

Errors 

 51-75 

  Inhibitory 

Errors 

 51-75 

  AA 

Combined 

9 37 

Response Set Sustained 

Attention 

Working 

Memory 

Total 

Correct 

10 50 

  Commission 

Errors 

 26-50 

  Omission 

Errors 

 51-75 

  Inhibitory 

Error 

 26-50 

  RS 

Combined 

9 37 

 

Social-Emotional and Adaptive Functioning 

Sam participates in a small group for counseling. He is working on sustaining his focus, turn 

taking, controlling his impulses, which can get away from him when he is excited. He is very 

funny, and can be a great sensitive friend. 

 

In class his teacher reports that Sam is a very considerate to both teachers and peers. He will 

often ask if someone is ok after he feels that they may have been hurt or mistreated. Sam's 

protective nature can cause him to enter and/or escalate situations that do not involve him. Sam 

is working on staying with the class when he doesn't get his way or to appropriately escape a 

demand. "May I take a break?" or "May I do half the worksheet?" 

 

10-28-21 

Elopement behavior has been a growing concern. When Sam feels upset he will; attempt to pull 

the fire alarm, climb on fences and or attempt to leave campus.  

 

Behavior Goals: As measured by DBR, Sam is earning 84% of his physical and verbal behavior 

points available. Goal met. Sam appears to earn most points on Friday's. Sam has earned 
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approximately 92% points available for elopement on his DBR. Sam will display behaviors 

every other week. Goal not met. 

 

Per Mrs. Lopez, 5/17/21: Sam continues to receive 60 minutes a month of individual sessions 

and 30 minutes weekly for group. Sam appears to respond well to individual therapy, but is 

marginally responding to group therapy. The student appears to need multiple prompts to stay in 

his seat or on task during group. He often blurts out and interrupts the speaker. The student has 

been noted to engaged appropriately during individual sessions. He appears to enjoy the one on 

one interaction. Sam appears to present with a younger emotional age verses his chronological 

age. He is often observed moping, eloping from class, avoiding work, is often out of his seat, 

blurts out in class, and negatively interacts with peers. A goal will be created to address current 

concerns. At this time, the underwriter is encouraging the therapeutic service to continue. No 

outside services are being provided at this time and the student is not taking any medication. 

 

Parent Input- Sam knows his points need to access weekend privileges. He likes the "Big Store". 

Sam receives SSI services for his lungs. He is being assessed for ADHA and anxiety. 

 

Behavior Assessment System for Children Third Edition (BASC-3) by Mother and Teacher  

 

Teacher’s General Comments on the BASC-3 behavioral and/or emotional strengths Sam were: 

“Sam is caring and is protective of his friends. He is sociable and makes friends easily.” 

 

When asked to list any specific behavioral and/or emotional concerns you have for Sam, teacher 

wrote, “Elopement, Physical Aggression, Anxiousness..” 

 

BASC-3 results for mother and teacher are below: 
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Mother’s BASC-3 
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Teacher’s BASC-3 
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First it is important to recognize that these BASC-3 indicators (and the CDI-2 and MASC-2) 

were scored when he was not taking medication as well as all students were coming off of over a 

year of Covid-19 distance learning and imposed social distancing (with a brief period of coming 

back to school last year). It is expected that these conditions did not have a positive impact on 

students’ mental health compared to peers on whom these scales were normed on those preCovid 

With that understanding, the BASC-3 items endorsed by Sam's mother teacher resulted in 

clinically significant Hyperactivity, Aggression, and Conduct Problems scale score. Scale Score 

for Attention Problems were also clinically significant for teacher and at risk for mother. 

Children with these profiles may exhibit inattention, distractibility, hyperactivity, verbal and 

physical aggression, and socially deviant behaviors such as stealing, delinquency, and property 

destruction. These results are consistent with his BASC-3 scores reported 3 years ago. Given this 

profile, possible diagnostic considerations might include attention-deficit/hyperactivity disorder 

(ADHD), oppositional defiant disorder (ODD), and conduct disorder (CD). However, given the 

family history of trauma, PTSD at such a young age, associated anxious and depressed behaviors 

and a history of hyperactivity prior to trauma, ADHD is most likely with the aggressive and 

oppositional behaviors stemming from his trauma, which has him regressing in behavior when 

faced with situations that he cannot control, is unprepared for, or believes is too difficult for him 

(generalized anxiety). This is also consistent with his current diagnosis and treatment for ADHD.  

 

Sam also exhibited elevations on the BASC-3 internalizing scales of Depression, and Anxiety for 

both mother and teacher. These are consistent with observations and history of trauma. See 

Parent, Teacher and Self Rating on the Children’s Depression Inventory Second Edition (CDI-2) 

below. 

 

CDI-2 Mother Teacher Sam 

Scale T-

score 

 

%tile Classification T-

score 

 

%tile Classification T-

score 

 

%tile Classification 

Total 

Score 

72 96 Very 

Elevated 

60 79 High 

Average 

52 71 Average 

Emotional 

Problems 

69 94 Elevated 56 73 Average 47 55 Average 

Functional 

Problems 

70 95 Very 

Elevated 

61 82 High 

Average 

57 77 Average 

 

Total Score: reflects the number and overall severity of depressive symptoms.  

Emotional Problems reflects the assessment of the child’s sadness, irritability, sleep problems, 

loneliness, and low self-esteem.  

Functional: reflects the assessment of the child’s functioning, including worsening school 

performance, difficulty interacting with peers, and an impaired capacity to be cooperative and to 

enjoy school activities. 

 

It appears that depression may more be more of a issue more at home and that depressive 

symptoms associated at school may be more due to anxiousness as their behavioral 

characteristics overlap considerably. While Sam, reports most areas in the average range, a 
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subscale of Ineffective fell in the High Average range (T Score 62, percentile rank 86) which 

reflects negative evaluation of one’s abilities and academic performance, as well as an impaired 

capacity to enjoy school and other activities. 

 

Mother’s report on the Multidimensional Anxiety Scale for Children Second Edition (MASC-2) 

below 

 
Indicates support for a Generalized Anxiety Disorder. This is consistent with history and 

progression of his PTSD where he may not necessarily be reliving trauma, but experiences a 

generalized anxiety when faced with uncertainty, things he cannot control (transitions) or with 

academic difficulty/rigor he feels unprepared to do. As mentioned before his behavior, his ability 

to cope appears to regresses to that of his preschool days. 

 

In addition, and for purposes of special education eligibility, Sam's T score on the Inappropriate 

Behavior/Feelings Composite is 70 and 71 (respectively for his mother and teacher). These T 

score fall in the Clinically Significant classification range as they both reports that Sam displays 

behaviors or feelings that are significantly inappropriate under normal circumstances much more 

often than same-age peers. As well as Sam's T score on the Unhappiness or Depression 

Composite is 73 and 78 (mother and teacher respectively) and that this T score falls in the 

Clinically Significant classification range. Both teacher and mother report that Sam displays 

significant signs of pervasive unhappiness or depressive mood much more often than same-age 

peers. 

 

It does not appear that Sam’s ADHD is causing associated Executive Functioning difficulty with 

problem solving, but rather is impacting Emotional and Behavioral Regulation, which his 

anxiousness and depression are also contributing factors impacting (as well as his attention and 

at times problem solving).  Because Sam obtained a clinically significant/at risk Executive 

Functioning content scale score in Emotional and Behavioral Regulation as indicated by his 

externalizing behaviors, and that these areas are critical for successful academic performance, a 

referral for AB114 is recommended. 
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Adaptive Behavior 

Sam’s mother and teacher were given the Adaptive Behavior Assessment System Third Edition 

(ABAS-3) questionnaire in addition to the BASC-3. It is important to note that these ABAS-3 

and BASC-3 indicators were scored when he was not taking medication for ADHD as well as all 

students were coming off of over a year of Covid-19 distance learning and imposed social 

distancing (with a brief period of coming back to school last year). It is expected that adaptive 

behaviors will be lower than peers on whom these scales were normed on those preCovid. His 

teacher reports that while at school his medication is benefitting him, and this bears out in 

observations. Also, having ADHD is difficult and having to have had to deal with distance 

learning for over a year in a socially isolating environment and then having to readjust to all the 

activity in in person instruction undoubted contributed to these reported scores and should be 

look at with caution. 

 

Parent and teacher’s current General Adaptive Composite School estimate places him in the low 

to low average range. A breakdown of these domains follows. 

 

Ratings on the Adaptive Behavior Assessment System ABAS-3 
ABAS-3 

Domains 

 

Subtest 

Past (Information was 

incomplete) 

Present 

 

Present 

 

ABAS-3 

Domains 

 

Subtest 

Mother 

Standard 

Score/Scale

d Score/ 

Range 

    Teacher 

Standard 

Score/Scale

d Score/ 

Range 

Mother 

Standard 

Score 

(C.I. 95%) 

/Scaled 

Score 

 Mother                             

Percentile

  

Mother 

Range 

(C.I. 95%)  

Teacher 

Standard 

Score 

(C.I. 

95%) 

/Scaled 

Score 

Teacher 

Percentil

e  

Teacher 

Range 

(C.I. 95%)  

Concept

ual 

 
  79 

Low 

73 (67-79) 4 Very Low 

to Low 

67 (61-

73) 

1 Very Low 

to Low 
 

Communicat

ion 

Average   8 25  6 9  

 
Functional 

Pre-

Academics 

Low 

Average to 

Low 

  3 1  2 0.4  

 
Self-

Direction 

Low 

Average to 

Low 

  5 5  4 2  

Social 
 

Average  79 

Low 

88 (81-95) 21 Low 

Average to 

Average 

93 (87-

99) 

32 Low 

Average to 

Average  
Leisure Average   8 25  9 37  

 
Social Average   8 25  9 37  

Practical    79 

Low 

77 (71-83) 6 Low to 

Low 

Average 

79 (72-

86) 

8 Low to 

Low 

Average 

 Community 

Use 

   7 16  6 9  
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 Home-/ 

School 

Living 

Low 

Average to 

Low 

  7 16  6 9  

 Health and 

Safety 

Low 

Average to 

Low 

  5 5  7 16  

 Self-Care Average   6 9  7 16  

General 

Adaptive 

Composite 

 88 

Low 

Average 

 Low 77 (73-81) 6 Low to 

Low 

Average 

77 (73-

81) 

6 Low to 

Low 

Average 

 

The Conceptual domain involves competence in memory, language, reading, writing, math 

reasoning, acquisition of practical knowledge, problem solving, and judgment in novel 

situations, among others. The adaptive skills that make up this domain are Communication, 

Functional Pre-Academic and Self Direction skills.  Mother and teacher rate Sam in the very low 

to low range. This is lower than his adaptive skills in this area were three years ago. Sam is able 

to communicate his wants and needs to the teacher, ask questions, participate in class discussion, 

interact appropriately with peers. Mother reports that when Sam becomes upset, he will not 

verbalize and may display meltdown behaviors. This can happen throughout the day; transitions, 

academics or waking up. Most behaviors occur during school. Behaviors witnessed at home 

when he does not get his way. Sam transitions at home well. He has a set schedule for games and 

bedtime. 

 

The Social domain involves awareness of others’ thoughts, feelings, and experiences; empathy; 

interpersonal communication skills; friendship abilities; and social judgment, among others. The 

adaptive skills that make up this domain are Social and Leisure Skills. Mother and teacher 

estimate Sam’s Social skills in the low average to average range. This is slightly better than his 

adaptive skill in this area was three years ago. 

 

The Practical domain involves learning and self-management across life settings, including 

personal care, job responsibilities, money management, recreation, self-management of behavior, 

and school and work task organization, among others. The adaptive skills that make up this 

domain are Home and School Living, Health and Safety, Self Care and Community Use. Parent 

and teachers’ estimate Sam’s Practical skills in the low to low average. This is fairly consistent 

to what it was three years ago. 

 

Adaptive Skills From the BASC-3 

Sam's mother reports that Sam The Adaptive Skills composite scale T score falls in the At-Risk 

classification range where teacher reported it in the average range. 

 

Sam's T score on Adaptability for his mother falls in the clinically significant range and teacher 

report that it falls in the At-Risk classification range. Sam has difficulty adapting to changing 

situations and that Sam takes longer to recover from difficult situations than most others of the 

same age. 
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Sam's T score on Social Skills for his mother and teacher falls in the average range. Sam 

possesses sufficient social skills and generally does not experience debilitating or abnormal 

social difficulties. 

 

Sam's T score on Leadership for mother falls in the At-Risk classification range. She report that 

Sam sometimes has difficulty making decisions, lacks creativity, and/or has trouble getting 

others to work together effectively. His teacher feels that he is in the average range. 

 

Sam's T score on Study Skills his teacher reports that he falls in the average classification. He  

reports that Sam possesses sufficient social skills and generally does not experience debilitating 

or abnormal social difficulties. 

 

Sam's T score on Activities of Daily Living mother reports that he falls in At Risk classification 

range. Sam's mother reports that Sam has difficulty performing simple daily tasks in a safe and 

efficient manner and is consistent with his ADHD. 

 

Sam's T score on Functional Communication for teacher’s falls in the average range (generally 

exhibits adequate expressive and receptive communication skills and that Sam is usually able to 

seek out and find new information when needed), whereas his mother places him in the At-Risk 

classification range. Sam's mother reports that Sam demonstrates poor expressive and receptive 

communication skills and that Sam has difficulty seeking out and finding information on his 

own. She see this when he is typically emotionally upset. 

 

 

Summary and Recommendations: 

 

Sam Oneal is an 8-year 2 month-old African American male who is currently attending Any 

School Elementary’s Intensive Intervention Special Day Class. The purpose of this assessment is 

to determine if Sam continues to meet eligibility for special education services under the 

category of Emotional Disturbance and to determine if there is some other Specific Learning 

Disability (SLD) or Other Health Impairment (OHI). 

 

The final recommendations regarding classification and placement are not the product of a single 

score, test or procedure but is a joint decision made by the IEP team. That being said, this 

current report does find support for meeting special eligibility under find support for 

Emotional Disturbance (ED) and Specific Learning Disability (SLD) 

 

5 CCR § 3030. Eligibility Criteria. (a) A child shall qualify as an individual with exceptional 

needs, pursuant to Education Code section 56026, if the results of the assessment as required by 

Education Code section 56320 demonstrate that the degree of the child's impairment as described 

in subdivisions (b)(1) through (b)(13) requires special education in one or more of the program 

options authorized by Education Code section 56361. The decision as to whether or not the 

assessment results demonstrate that the degree of the child's impairment requires special 

education shall be made by the IEP team, including personnel in accordance with Education 

Code section 56341(b). The IEP team shall take into account all the relevant material which is 

available on the child. No single score or product of scores shall be used as the sole criterion for 
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the decision of the IEP team as to the child's eligibility for special education. (b) The disability 

terms used in defining an individual with exceptional needs are as follows: 

 

Evidence does support 

(4) Emotional disturbance means a condition exhibiting one or more of the following 

characteristics over a long period of time and to a marked degree that adversely affects a child's 

educational performance: (A) An inability to learn that cannot be explained by intellectual, 

sensory, or health factors. (B) An inability to build or maintain satisfactory interpersonal 

relationships with peers and teachers. (C) Inappropriate types of behavior or feelings under 

normal circumstances. (D) A general pervasive mood of unhappiness or depression. (E) A 

tendency to develop physical symptoms or fears associated with personal or school problems. (F) 

Emotional disturbance includes schizophrenia. The term does not apply to children who are 

socially maladjusted, unless it is determined that they have an emotional disturbance under 

subdivision (b)(4) of this section. 

 

Sam has the following for over a long period of time (since the beginning of this school year 

over six months) nor to a marked degree: 

• (A) Sam does have an inability to learn that cannot be explained by intellectual, sensory, 

or health factors as seen in his academic assessment (which will be addressed under 

SLD). Therefore this criteria in not met. 

• (B) Sam does have the ability to build or maintain satisfactory interpersonal relationships 

with peers and teachers as reported by teacher , school therapist and observed by this 

school psychologist. Therefore this criteria is not met. 

• (C) Sam at school does exhibit inappropriate types of behavior or feelings under 

normal circumstances as reported by teacher, school therapist and observed by this 

school psychologist. This criteria is met. 

• (D) Sam at school does exhibit a general pervasive mood of unhappiness or 

depression as reported by teacher, school therapist and observed by this school 

psychologist. This criteria is met. 

• (E) Sam at school does not have a tendency to develop physical symptoms or school 

problems as reported by teacher, school counselor and observed by this school 

psychologist. This criteria is not met. 

• (F) Sam does not exhibit schizophrenic type behaviors at school nor any socially 

maladjusted behaviors (that are not accounted for by his emotional disturbance). This 

criteria is not met. 

 

Because only one of the 6 need to be true. Sam continues to meet eligibility under ED and would 

continue to benefit from his placement in the intensive intervention special day class, which has 

a mental health focus. 

 

Evidence does support 

 (10) Specific learning disability means a disorder in one or more of the basic psychological 

processes involved in understanding or in using language, spoken or written, that may have 

manifested itself in the imperfect ability to listen, think, speak, read, write, spell, or do 

mathematical calculations, including conditions such as perceptual disabilities, brain injury, 

minimal brain dysfunction, dyslexia, and developmental aphasia. The basic psychological 



Confidential 

Page 31 of 33 

 

processes include attention, visual processing, auditory processing, phonological processing, 

sensory-motor skills, cognitive abilities including association, conceptualization and expression. 

(A) Specific learning disabilities do not include learning problems that are primarily the result of 

visual, hearing, or motor disabilities, of intellectual disability, of emotional disturbance, or of 

environmental, cultural, or economic disadvantage. (B) In determining whether a pupil has a 

specific learning disability, the public agency may consider whether a pupil has a severe 

discrepancy between intellectual ability and achievement in oral expression, listening 

comprehension, written expression, basic reading skill, reading fluency, reading comprehension, 

mathematical calculation, or mathematical reasoning. The decision as to whether or not a severe 

discrepancy exists shall take into account all relevant material which is available on the pupil. No 

single score or product of scores, test or procedure shall be used as the sole criterion for the 

decisions of the IEP team as to the pupil's eligibility for special education. In determining the 

existence of a severe discrepancy, the IEP team shall use the following procedures: 

 

“the team documents in a written report that the severe discrepancy between ability and 

achievement exists as a result of a disorder in one or more of the basic psychological processes. 

The report shall include a statement of the area, the degree, and the basis and method used in 

determining the discrepancy.” 

 

● Overall cognitive ability estimated is not used for African American students due to 

CDE’s 1997 Memorandum regarding Crawford v Honig regarding the extension of Larry 

P. v Riles to all special education categories. 

● Current finding are consistent with a Pattern of Strengths and Weaknesses methodology 

of determining eligibility. All processing areas were deemed to be areas of strength and 

consistent with a Otherwise Normal Cognitive Profile with the exception of weaknesses 

in Attention, Phonological Processing and Cognitive Association (with respect to 

Orthographic Processing). account for poor educational performance in Reading Fluency 

and Written Expression. 

 

Given these findings, it is this school psychologist’s recommendation that Sam receive special 

academic instruction to address these academic areas of weakness. While Sam could also qualify 

under Other Health Impairment (OHI), SLD is the more appropriate eligibility category as he has 

other processing area deficits besides attention that are impacting his academics, such a 

phonological processing and orthographic processing. 

 

It is also recommended that this report be shared with his pediatrician to possible address 

attention difficulty if the family sees need. Family may also find some support strategies for 

attention from chadd.org and a local affiliate chapter. 
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Need for intensive literacy instruction 

Research in literacy has identified three primary types of reading disabilities: 

 

• Phonological deficit, a problem in the phonological processing system of oral 

language, which for Sam does appear to have difficulty with. 

• Processing speed/orthographic processing deficit, affecting speed and accuracy 

of printed word recognition (also called naming speed problem or fluency 

problem), which for Sam does appear to have difficulty with. 

• Comprehension deficit, often coinciding with the first two types of problems, but 

specifically found in children with social-linguistic disabilities (e.g., autism 

spectrum), vocabulary weaknesses, but could be due to generalized language 

learning disorders, and learning difficulties that affect abstract reasoning and 

logical thinking), which for Sam does not appear to have difficulty with. 

 

 
 

Subtypes of Reading Disability 

Moats and Tollman 

 

As indicated in the above diagram, individual students may have overlapping deficits. 

 

The International Dyslexia Association for instance defines Dyslexia as an overlap of 

phonological and fluency/naming speed deficits. “Dyslexia is a specific learning disability 

that is neurobiological in origin. It is characterized by difficulties with accurate and/or fluent 

word recognition and by poor spelling and decoding abilities. These difficulties typically 

result from a deficit in the phonological component of language that is often unexpected in 

relation to other cognitive abilities and the provision of effective classroom instruction. 

Secondary consequences may include problems in reading comprehension and reduced 

reading experience that can impede growth of vocabulary and background knowledge.”  

 

Given this definition, Sam, meets the technical definition of Dyslexia with a phonological 

processing deficit.  

 

Reading instruction 

Provide balanced literacy instruction. A balanced literacy program includes instruction in 

five areas identified by the National Reading Panel: 
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• Phonological awareness 

• Phonics and sight words 

• Reading fluency 

• Vocabulary 

• Reading comprehension 

 

Balance means that all areas are included; however, all areas need not receive equal emphasis at 

all times.  Sam will benefit from targeted reading instruction. This instruction should be 

balanced, but focus on helping him to develop reading skills by emphasizing synthetic and 

analogy phonics. In addition to phonics, referencing the topic of what is being read directly prior 

to reading will aid in language comprehension skills to help him recognize words in context. It is 

crucial that given his attention problems that materials that are given for him to read are of high 

interest as possible. 

 

In addition to reviewing current goals and developing new goals or modifying existing goals 

with updated baseline and outcomes, it is also recommended that the school refer Sam for an 

AB114 referral for additional mental health support. 

 

These findings and recommendations, as well as those of other specialists, will be reviewed and 

discussed at an IEP meeting.  The IEP team will make the final determinations regarding 

eligibility for Special Education and how to best support student’s progress in the least restrictive 

environment. It was a pleasure getting to know Sam and I wish his and the family all the best. 

Please feel free to contact me if you have any questions. 

 

 

Stephen Strange, Ph.D.      

School Psychologist 


